TEACHING NOTES





Mill Fambles and the Tuskegee Airmen





Appropriate Grade Levels:  6 – 8 (This lesson plan can be used as the start of a larger career exploration for students in grades 9-12.) 





Implementation Time:


One class period (45 minutes to one hour) to teach case study and complete the in-class exercise.  The case study also includes suggestions for longer-term assignments and suggests resources for follow-up lessons and classroom discussions, including a video on the Tuskegee Airmen.





Materials Needed:


Teaching notes for “Mill Fambles” case study


Student copies of “Mill Fambles”





Career Pathway:  Engineering, Industry & Science 





Subject Areas:  Social Studies/Communications and History





Learner Outcome(s):  What will happen for learners as a result of this lesson?


Students will explore a career opportunity in aviation.  They will review the history of aviation, learning how discrimination against African Americans prevented them from becoming pilots and then examine the role of the Tuskegee Airmen in helping to desegregate the U.S. armed forces.  Students will then conduct a planning process to create an educational summer camp about aviation careers and will describe this camp in a letter seeking funding for the camp.





Washington State Essential Academic Learning Requirements:  How will students learn?


·	Communication:  Students will analyze and reflect on ideas while paying attention and listening in a variety of situations; make well-chosen and varied connections between own purposes and audience interests and needs; create a comprehensive and organized presentation with a clear sequencing of ideas and transitions; and determine effective communication techniques in a career setting. 


(EALR’s 1.1, 2.1, 2.2, 4.4)


·	History:  Students will identify and explain major issues, movements, people, and events in U.S. history.  They will identify social issues and define problems to pose historical questions.  They will analyze historical information by learning to distinguish fact from judgment and opinion and recognize stereotypes.  And they will analyze how historical conditions shape the emergence of ideas and how ideas change over time.


(EALR’s 1.2, 2.1, 2.2, 3.2) 


·	Writing:  Students will use specialized vocabulary relevant to a specific content area; identify, analyze, describe, and meet the needs of the chosen audience; and produce a technical document for a career setting.


(EALR’s 1.2, 2.1, 2.4)
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TEACHING NOTES





Mill Fambles and the Tuskegee Airmen





Procedure:  This lesson is designed to be taught in one session, with follow up exercises or video presented during a second session.





1.	Distribute the students’ version of the “Mill Fambles” case study to your class.  Divide the students into groups of three to five.  





2.	Read aloud to them or let them read the case study.  After each section use the discussion questions provided in your teaching notes to lead students through a discussion of what they have just read.





3.	Finish the session by asking students to work in their small groups on their response to Mil’s funding request.  Ask students to present their work to the entire group.  The teaching notes also contain suggestions for longer-term assignments and projects on the Tuskegee Airmen.





Closure/Assessment:


Review students’ written work both for basic writing skills, as well as for students’ ability to articulate the excitement of an aviation camp and to explain the components of the camp Mill has already put in place.  As closure for this lesson or as the start of a follow-up exercise, you may want to lead students through a discussion about discrimination and what it has meant in the United States’ history.  The teaching notes suggest several resources should you wish to continue to focus on the Tuskegee Airmen as an example.





�
Mill Fambles and the Tuskegee Airmen





Part One  - Read to the bottom of this page, then stop.





	Millison (Mill) Fambles enjoyed the challenges of his career every day.  And now he wanted to find a way to share what he had learned over the years with young people in his community.





Mill Fambles was a First Officer with Alaska Airlines.  He flew MD-80 series planes from Seattle-Tacoma International Airport in Seattle to Los Angeles, Phoenix, and Mexico.  In a typical month, he would spend 14 days flying (in a series of 2-3 day trips) and 16 days in Seattle.  Mill enjoyed both the precision and the adrenaline of flying.  He couldn’t imagine doing anything else.





Mill had grown up in a small town in Texas, where he had become interested in planes and flying.  He joined the Air Force through an R.O.T.C. program after high school.  He served 10 years in the Air Force, first as a navigator and then as a pilot.





After serving his commitment with the Air Force, Mill joined Alaska Airlines.  Alaska, which had begun operating in 1932 flying a single-engine, 3-passenger plane between Anchorage, Alaska and Bristol Bay, was now the 10th largest airline in the U.S.  Alaska focused its flights around the State of Alaska and the West Coast. During his time at Alaska, Mill had covered much of that territory: he had first flown out of Los Angeles, then Anchorage, and was now based in Seattle.





His uncle, an Air Force master sergeant, had inspired Mill's interest in flying and his career at Alaska Airlines.  When Mill began flying, it was not at all unusual for an African American to become a pilot.  But he knew that both his career and his uncle’s had been made possible by the groundbreaking efforts of the Tuskegee Airmen during World War II.  





STOP


�
Mill Fambes:  Teaching Notes for Part One





First, make sure students understand Mill Fambles’ job and the issues he deals with every day.  





Ask students to list all the tasks they think a pilot would have to know how to do:  





Operate different types of planes 


Navigate a plane (that is, find directions to get from one place to another)


Work well with others (flight crew, ground crew, etc.)


Communicate well with others (passengers, control tower, etc.)


Follow directions well (from control tower, for example)


Remain alert for changing conditions


Respond quickly to emergencies





Ask students how many have ever flown in a plane before.  Then ask how many would like to pilot a plane.





Make a note of how many students indicate interest in learning to fly.  Then ask the class as a whole if they can think of things that might disqualify these students from being able to fly.  Students may answer that the following characteristics might prevent someone from becoming a pilot:





Too short or too tall to work comfortably in a cockpit


Poor vision


Not good in math or science and unable to master complicated technical controls of plane


Not able to work well with others


Not able to follow directions well


Not able to keep calm in an emergency


Gets motion sickness





After students have created a list of all the reasons someone might NOT be able to be a pilot, ask them if they think someone would be unable to become a pilot because of their gender or skin color.  See how students react to this concept.  Then have them read Part Two of the case study.








�
Part Two  - Read to the bottom of the next page.





During the first part of this century, an African American could not hope to become a pilot.  A few had succeeded, but most that wished to fly could not because they were denied access to flight training.  It was believed that African Americans lacked the mental skills and dexterity to fly an airplane.





Even as the U.S. geared up for World War II, the situation did not change.  Although training programs were being created around the country to train young pilots for the war, an African American seeking to join one of them would be sent this answer:





“It has been a policy of the War Department not to mix Colored and white enlisted men in the same tactical organization and since no provision has been made for any Colored Air Corps unit in the Army colored persons are not eligible for enlistment in the Air Corps.” (Letter excerpted from The Tuskegee Airmen, Charles E. Francis)





This discrimination against African Americans who wanted to serve their country by becoming pilots finally reached the attention of members of Congress.  They ordered that a flight training program for African American pilots be created.  It is important to note that they did not order that African American pilots be allowed to join white units.  Instead, they created a separate, segregated flight training school and Army Air Corps Unit at the Tuskegee Institute in Alabama.





In 1941, the first African American pilots began their flight training at Tuskegee as the 99th Fighter Squadron.  Over 1,300 aviators were trained at Tuskegee during the war.  These pilots and their ground crews served in the air war over North Africa, Sicily, and Europe.  But even though they were very successful in the war, the Tuskegee Airmen were still not treated as equals.  In April of 1945, 162 African American officers were arrested for attempting to eat at the white officers’ club in Indiana.  Their mutiny – years before Rosa Parks refused to leave her seat on the bus – led to the desegregation of the U.S. Armed Forces in 1948.  





Mill knew he owed his career as a pilot to the Tuskegee Airmen.  But how could he share their story and his career with students?


STOP
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Mill Fambles:  Teaching Notes for Part Two





Make certain students understand who the Tuskegee Airmen were and why their combat unit was formed.  Students should clearly understand that African Americans were not permitted to become pilots and that they were not permitted to join units of the Armed Services reserved for whites.  





Students should also understand that while the creation of the air training center at the Tuskegee Institute was a major breakthrough for African American aviators – because, prior to that time, African Americans had been believed to be unable to learn to fly a plane – it continued the pattern of segregation in America.  





Ask students if they can recount other types of discrimination against people around the time of World War II.  Students may mention the fact that people of Japanese descent were required to spend the war years in detention camps, forced to leave their homes and jobs due to their supposed security risk.  They may mention that women were barred from combat altogether.





Ask students to discuss how the attitudes that led to those specific instances of discrimination have changed or not changed over the last 50 years.  What changes in popular culture or understanding resulted in changes?  





Then ask students to brainstorm all the reasons they can think of that African Americans were finally permitted to become pilots.  What convinced America’s leaders that African Americans could fly after all?  Students may suggest that:





With the war drawing near, the country simply couldn’t afford to discriminate


African American leaders brought political pressure on the nation’s leaders


African American pilots had been able to prove themselves





These teaching notes suggest resources that will allow you and your students to learn more about the Tuskegee Airmen and the reason the unit was created.  If you wish to continue this discussion or dive more deeply into the history of the Tuskegee Airmen, you may wish to use those resources.








�
BACKGROUND INFORMATION ON THE TUSKEGEE AIRMEN





Teachers, you may be interested in this background information.  It was excerpted from the web site: TUSKEGEE.COM





Due to the rigid pattern of racial segregation in the United States during World War II, over 1300 Black military aviators were trained at a segregated training complex near the town of Tuskegee, Alabama and at Tuskegee Institute (now known as Tuskegee University). 





Four hundred and fifty black fighter pilots under the command of Col Benjamin O. Davis, Jr., (who was later to become the U.S. Air Forces first black general) fought in the aerial war over North Africa, Sicily and Europe. These pilots men flew 1,553 sorties and completed 1578 missions with the 12th Tactical U.S. Army Air Force and the 15th Strategic Army Air Forces. 





The 99th Fighter Squadron which had already distinguished itself over North Afica, Sicily,and Anzio, was joined with three more black squadrons; the 100th , the 301st,and the 302nd to be designated as the 332nd Fighter Group.  Flying from Italian bases they also destroyed enemy rail traffic, coast watching surveillance stations and hundreds of vehicles on air to ground strafing missions.  Sixty-six of these pilots were killed in aircraft accidents or in aerial combat while another thirty-two were shot down and captured as prisoners of war. 





They destroyed or damaged over 409 German aircraft, (111 in the air) over 950 units of ground transportation, and Gwynn Pierson leading a flight of four P-47's sank a destroyer with machine gun fire.  Not one friendly bomber was lost to enemy aircraft attack during the group’s 200 escort missions.  This success was unique because no other fighter unit with nearly as many missions could make the same claim.





Tuskegee Airmen came home with 150 Distinguished Flying Crosses, a Legion of Merit, 744 Air Medals,8 Purple Hearts, 2 Soldiers Medals,14 Bronze stars,and a Red Star of Yugoslavia. 





Despite the successes of the unit, the Tuskegee Airmen continued to be subject to segregation.  On April 5, 1945 162 black officers were arrested as they attempted to enter a white officers’ club at Freeman Field in Indiana.  The arrests effectively destroyed the group, but led to the pressure for the ultimate desegration of the U.S. Armed Forces by President Truman in 1948.








�
Part Three  - Read to the bottom of the next page.





After looking at other student aviation programs around the country, Mill and some of his fellow aviators decided to create a summer camp.  Through a short, one-day camp at an airport, they could help students experience the excitement of aviation. 





Mill talked with the members of a professional group he belonged to, the Organization of Black Airline Pilots.  They were very enthusiastic about his idea and said they would help.  They help Mill name the camp – Eagles Aviation Camp – and began planning how to make it happen.





Mill began thinking of activities students could do at an aviation camp.  They could tour an airport, tour a plane and cockpit, try out a flight simulator, and talk with people in different aviation careers.  He wanted students to leave the camp with an understanding of the many different aviation-related careers they could pursue.  But, perhaps more important, he wanted them to experience firsthand the excitement of aviation that had made his own career so satisfying.





Mill knew he had to do a lot of planning to make the aviation camp a success.  He made a list of the things he would have to do.









































STOP
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Mill Fambles:  Teaching Notes for Part Three 





Ask students what they would do first if they were Mil.  How would they get an aviation summer camp off the ground?





Ask students what Mill needs to do.  They may mention that Mill needs:





A location for the camp, preferably at an airport or airfield.


A set of interesting activities, things students at the camp can do.


Students to attend the camp.


And money to buy food and supplies and to pay for special equipment.





Lead students through this list and ask for their ideas in each of these areas.  You may want to ask each small group of students to keep a list of the things they would do.  Then, you can collect and compare the lists to see how thoroughly each group planned.





�
Part Four  - Read to the bottom of the next page.








As he began to plan for the aviation camp, Mill listed the four basic things he would need to make the camp a success.  They were:





1.	A location for the camp.


2.	A program for exactly what would happen during the day.


3.	Students to attend the camp.


4.	Funding to make the camp possible (to buy supplies and food, to rent time in a flight simulator, etc).





Mill was quickly able to resolve the first three needs of his camp.





For a location, he approached King County International Airport, also called Boeing Field.  The airport was one of the busiest regional airports in the country and catered especially to small planes, which would be interesting for students to see.  The airport was also a good location because it was just next door to The Boeing Company’s headquarters.  Staff at the airport quickly agreed to let him hold the camp there.  They would donate meeting and hangar space for the camp at no charge.





For a program, Mill put together an agenda that combined hands-on activities – such as time in the Aviation Training Center flight simulator – with talks from Boeing employees, aircraft mechanics, even one of the Tuskegee Airmen who lived in Seattle.  Mill was pleased at how quickly people volunteered their time to be a part of the camp.  Everyone seemed to want to help.





For students, Mill turned to the churches and community centers in the area.  Many of them operated summer programs for students and were delighted to have the opportunity to have their students participate in an aviation camp.  Mill hoped to involve 25 students a day and hoped he could run the aviation camp three times each summer.





His next task was funding.  Mill decided to write to his employer, Alaska Airlines, to ask for support.  He thought the airline would be interested in an educational project that introduced students to aviation.  He decided to ask for $2,000 to help fund the camp’s first year.


�
Mill Fambles:  Teaching Notes for Part Three 





Make certain students understand Mil’s plan and the resources he has already put in place for the summer camp.  Then make certain they understand his next task – to raise money to help fund the camp.





Ask students what they would say in a letter to Alaska Airlines.  Ask them what kind of information they think Alaska would want to know (for instance, that the camp will be educational, that an airport has agreed to host it, etc.) and ask them how Mill can best organize the letter to make it effective.





If your students do not have experience with letter-writing, you may want to guide them through the standard components of a business letter.





Then, have them write a letter from Mill to Alaska Airlines.  Students can work individually or in small groups.  Stress to them that the letter should be only one page in length, with three to four paragraphs.  It should clearly make the request for $2,000 and should then clearly explain why this request makes sense.





A sample letter follows.  
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ANSWER KEY – Sample letter from Mill Fambles to Alaska Airlines








Mil’s address


Mil’s phone





Date











Charitable Giving


Alaska Airlines


Address





Dear Name:





I am writing to ask for a $2,000 contribution from Alaska Airlines to sponsor a new educational project I propose to begin this summer:  the Eagles Aviation Camp.  Through this camp, low income students in our community will be able to experience the excitement of aviation and learn about the many careers connected to aviation.  





The idea for the camp came from my own desire to give something back to the community.  I’ve researched aviation education programs around the country and have adopted a one-day, summer camp model that has been successful in other places.  My plan is to hold three, one-day camps each summer, serving 25 students each day for a total of 75 students a summer.





I have already secured a location for the camp, as King County International Airport has graciously agreed to provide us with meeting and hangar space.  And I have already developed an exciting program for the camp, with a range of activities from trying the airport’s flight simulator to talking with Boeing employees and one of the Tuskegee Airmen.  I’ve also begun the work of recruiting students for the camp, working with local community centers and churches to interest students who participate in their programs.





However, to make the camp a success, I need funds for supplies and for lunches and snacks for the students.  (I have enclosed a budget with this letter.)  I hope Alaska Airlines will be willing to sponsor this innovative aviation summer camp.  I believe it would reflect well on the company and demonstrate, once again, your strong ties to the Seattle community.





I look forward to hearing from you.  Thank you, in advance, for your favorable consideration of this request.





Sincerely,











Mill Fambles
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Mill Fambles – Teaching Resources and Longer-Term Assignments





Two excellent teaching resources if you wish to devote more time to the study of the Tuskegee Airmen story are:





VIDEO.  “The Tuskegee Airmen.”  This video, which stars Laurence Fishburne and Cuba Gooding, Jr., was created for HBO in 1996.  It is easily available for purchase and provides a dramatic reenactment of the creation of the 99th Squadron.





BOOK.  The Tuskegee Airmen:  The Men Who Changed a Nation, by Charles E. Francis.  Branden Publishing Company, Boston, copyright 1993.  This book provides a comprehensive history of the Tuskegee Airmen, outlining the history behind the unit and then telling the story of the war through the eyes of the Tuskegee Airmen.





Assignments:





Ask students to pick an instance of discrimination in the United States during this century (for instance, the detention of people of Japanese ancestry during World War II or the prohibition against women owning property).  Research the issue.  Learn how this instance of discrimination originated and what was done about it.  Write a 2-3 page paper with your findings.





Ask students to use the library and Internet to learn more about the Tuskegee Airmen and their role in World War II and on the U.S. Armed Forces.  Ask students to write a 2-3 page paper summarizing their findings.





Ask students to research the requirements for becoming a pilot.  What would it take?  What educational credentials, physical capabilities, and experience are needed?  Ask them to write a 1-2 page paper on their findings.
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TEACHING NOTES – MILL FAMBLES


Prepared by the Magnuson Partnership for International Trade & Transportation, a collaboration of King County and the Port of Seattle 














